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ESOL Nexus professional development modules are intended 

to help teachers to develop in their role in a range of 

contexts. They have been written by expert practitioners and 

quality assured by a wider team. We hope that you will find 

this module useful. Further professional development 

opportunities can be found at 

http://esol.britishcouncil.org/content/teachers/staff-room/continuing-

professional-development

Family learning has always existed in its natural state where 

parental figures pass on skills to their offspring. There are 

many reasons, however, why parents and carers today are 

often disempowered to teach their children these skills. They 

may, for example, have negative feelings about learning or 

lack confidence. Family learning provision helps parents 

become effective learners and better equipped to support 

their children to thrive in a positive learning environment. It 

aims to support the whole family during life-long learning so 

that a culture of learning becomes the norm. This module 

focuses on teaching parents/carers with ESOL needs, as 

negative feelings and anxiety towards learning can be further 

compounded if language poses a barrier. This module 

addresses the concept of family learning, identifies key ESOL 

teaching approaches and techniques, and outlines themes 

and ideas for lessons.
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• You can either work through the module at your own pace,

   or join with others to look at the content together.

• If you are looking at the pdf on your computer you can type

   your reflections into the boxes provided, and save your 

   progress for the next time you return to the module.

• There is a glossary at the end of the module, which explains

   any words that might be unfamiliar.
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1NIACE Family learning http://www.niace.org.uk/current-work/area/family-learning  
  Accessed: 4th August 2014
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This step will help you to answer the following questions:

 • What is the purpose of family learning and who is it for?

 • What are the benefits of family learning?

 • What types of family learning are there?

The National Institute of Adult Continuing Education (NIACE) describes a 

learning family as, “...one where every member is a lifelong learner in their 

own right. Family members of all ages are involved in each other’s learning 

activities and encourage each other. This helps to raise aspirations and 

create a long-term change in the culture of the family and patterns of 

learning. The combination of adults and children learning is crucial in 

building resilience in families, in creating community well-being, economic 

prosperity and social cohesion.”
1

In Step 1A you will learn more about the purpose of family learning and 

who it is for. Evidence shows that children achieve more when supported 

by their parents. Nevertheless, there are limitations to the abilities of 

parents to effectively support their children in a society that is progressing 

at an unprecedented rate. It is these limitations that family learning aims to 

address by seeking out those most in need.

In Step 1B you will focus on the benefits of family learning. You will 

consider the potential advantages for families and how they can use these 

to participate more fully in society and fulfil their potential.

In Step 1C you will discover more about the types of family learning 

provision and consider the concepts of 'Learning for the family' and 

'Learning with the family'.

An introduction to family learning
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Your suggestions may include the following:

 • Children lack support at home and develop low self-esteem

 • Parents feel inadequate to help their children and participate in society

 • Aspirations are low as family members feel unable to fulfil their potential

 • Social isolation can occur as parents and children struggle to engage

   fully with their peers

Activity 1

What are some of the possible problems for families where learning is 

not a priority? Watch the video below and then write down your 

thoughts.
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Your thoughts

Watch video

What is the purpose of family learning and who is it for?

Example: Children's imaginations are not developed with stories and discussion

http://esol.britishcouncil.org
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The purpose of family learning is to encourage a culture of learning 

within families, create a positive attitude towards education and raise 

aspirations. Parents/carers are given the opportunity to discover more 

about their child’s education in addition to developing their own skills so 

that all family members are equipped to reach their full potential. It is 

based on the assumption outlined in the video that: ‘Every family needs 

a chance to learn. They deserve a chance to learn together.’

It is impossible to pigeon-hole the type of learner who may access 

family learning classes, as their reasons for doing so are diverse. 

Motivation, future aspirations and previous educational experiences 

may also differ considerably. This is particularly relevant to ESOL 

learners, as language may be their biggest barrier to participation. While 

priority groups are often targeted by family learning programmes (and 

identification of these may well relate to socio-economic factors), there 

are no fixed admission criteria for those who seek to access provision.

Research indicates that family learning, due to societal and cultural 

norms, is largely accessed by women. It is key to encourage all family 

members to be part of the learning process and Ofsted recommend that 

all family learning providers should aim to target, recruit and retain 

more male learners2.

Whatever their background, motivation, current situation or previous 

experience, the common bond that ties those who access family 

learning is a desire to improve; a willingness to make an effort for the 

sake of their own future and that of their families.
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2
OFSTED Family learning http://www.ofsted.gov.uk/resources/family-learning

  Accessed: 4th August 2014 
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Activity 2

Watch the video from Activity 1 again.

Focus on the mother at the end of the video who did not have the 

confidence or skills to talk to her child’s teachers at school.  

Think how family learning sessions could help this mother. Write down 

your ideas. 

Your ideas

Watch video

Example: help her to improve her English skills

http://esol.britishcouncil.org
http://youtu.be/OvuxjFTSAEY
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B. I was a very young mother when I arrived in the 

UK. I didn’t know how to relate to my daughter. We 

didn’t communicate. My family learning teacher told 

me about sensory walks. We do them now even when 

we go to the shops. My daughter loves this and now 

we talk all the time!

C. I no read write before live England. Family learn-

ing is good. Now have job cleaner mosque. I get job for 

my friend. She no speak any English! I pass reading 

Entry 1. I very good and happy!

8

D. Lola, who is from Albania, had no confidence and 

didn’t speak much when she joined my family learning 

class. She now not only has the confidence to talk to 

her child’s teacher but also the school governors! 

(Jennifer, family learning teacher)
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Activity 3

Ofsted research3 suggests that some of the wider benefits of family 

learning are: 

1. Increased parental involvement in school life

2. Gaining employment

3. An increased social network

4. Improved parenting skills

Look at comments A-D below and match them with numbers 1-4. See 

answers in 'Suggested answers to activities'.

An introduction to family learning

3
OFSTED Family learning http://www.ofsted.gov.uk/resources/family-learning

  Accessed: 4th August 2014 

The benefits of family learning

   A. I was very lonely. I had no confidence in 

English. My child’s headteacher told me about 

family learning. When I joined the class I was 

very nervous but I made new friends and now 

I’m very happy.
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Your ideas & experiences

Watch video

St
e

p
 1

b

4
 Department for Business, Innovation and Skills BIS RESEARCH PAPER NUMBER 93

   Evidence of the Wider Benefits of Family Learning: A Scoping Review [Online]

   Available from: [www.ofsted.gov.uk/resources/family-learning] Accessed: 4th August 2014 

You may have thought about some the following ideas, which were 

also highlighted in a recent review by BIS
4.

 The report aimed to update 

knowledge on the wider benefits of family learning.

• higher involvement in pre-school and school activities

• progression to further learning and employment

• improvement in confidence, self-esteem and interpersonal skills

• increased intercultural learning experiences

• improved parenting skills and decreased parental stress

• better understanding of school expectations and child development 

  and improved capability to support learning at home effectively

• greater sense of family bonding and integration within the community

• raised aspirations for parents and their children

• promotion of active citizenship and increased personal responsibility

Activity 4

Now watch a video which shows how family learning can change lives. 

Make notes about the potential advantages of family learning provision. 

Use the video as inspiration and also include your own ideas and 

experiences.

http://esol.britishcouncil.org
http://www.youtube.com/watch?v=cBGv7Sgk8Bg
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 OFSTED Family learning [Online] 

    Available from: http://www.ofsted.gov.uk/resources/family-learning

   Accessed: 4th August 2014 

Family learning provision is diverse. It spans from the very informal to 

the formal, and incorporates one-off ‘taster’ sessions to longer, 

accredited courses with a specific qualification as the main learning 

goal. It does not operate within the confines of a curriculum area, but as 

an approach to learning which evolves and adapts to the needs of those 

who access it. Provision takes place in a variety of venues ranging from 

schools and children’s centres to public facilities such as libraries and 

art galleries.

Whilst developing a culture of intergenerational learning within the 

family remains key, it is useful to make the distinction between learning 

with the family and learning for the family.

Learning with the family involves interaction between parents/carers 

and children. The sessions are very practical and parents/carers learn 

with their children to achieve a goal. Ofsted5 uses the term ‘wider family 

learning programmes’ and incorporates programmes that enable 

parents/carers to learn how to support their children’s development. 

Learning with the family, therefore, may not necessarily involve both 

parents/carers and their children being in the same place at the same 

time, but the emphasis is always on intergenerational collaboration.

To illustrate this further, take the topic of healthy eating. Learning with 

the family may involve a cookery session where the parent and child 

work together to produce a healthy snack. Alternatively, it may involve a 

more generic session aimed at parents/carers about cooking healthy 

food with the child at home. Although in this case the child is not 
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Types of family learning
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directly involved with the session, their development in a wider sense is 

still at the heart of it - the aim being to improve the diet and wellbeing of 

the child.

Learning for the family seeks to provide adults with the skills they 

need as parents/carers to facilitate their children’s learning. Literacy, 

language and numeracy are central to this as these basic skills enable 

parents/carers to support their children with what they are being taught 

at school and empower them to take an active role in their child’s 

education. Furthermore, these essential life skills help adults to see the 

benefits of education and help them participation more fully in society. 

The aim is to instil a positive cycle of learning and self-development and 

ultimately raise aspirations of the family.

On these kinds of programmes, the emphasis is often placed on working 

towards a qualification and following a clear progression route into 

either further study or better employment opportunities. For instance, a 

parent wishing to study on a Level 3 course may need to achieve Maths 

and Literacy Level 2 qualifications in order to do this. Learners who find 

it difficult to attend conventional ESOL classes because of family 

commitments are able to access more flexible learning opportunities 

through family learning provision.

http://esol.britishcouncil.org
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Activity 5

Look at the examples below. Are these are examples of learning with 

the family or learning for the family?

1. A session about the importance of number games 

    and suggestions  for home activities.

2. An adult literacy course culminating in an exam 

    based assessment.

3. A creative session during which the parent/ carer 

    helps their child to make a small musical instrument.

4. An ESOL course aimed at parents of young children.

5. A maths course to provide a qualification to enable 

   further learning.

6. A session on the importance of storytelling with useful 

    ideas on how to encourage young children to engage 

    with books.
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for / with

for / with

for / with

for / with
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This step will help you to answer the following questions:

 • What is the structure of the UK education system?

 • What are key methodologies to consider in relation to ESOL learners?

 • What teaching techniques can be applied in the classroom?

In Step 2A you will identify the key stages of the education system in the 

UK and will discover the particular skills and topics which are covered at 

each stage.

In Step 2B you will gain an insight into how English Language Teaching 

has developed and how this has shaped currently favoured methodology. 

You will learn about pedagogy which focuses on communicative language 

learning and teaching that responds directly to what the learners bring to 

the lesson.

Step 2C highlights some practical classroom techniques to enhance the 

learning environment in the ESOL classroom and make learning more 

effective.

13
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Teaching ESOL in a family learning context
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OFSTED Family learning [http://www.ofsted.gov.uk/resources/family-learning] 

  Accessed: 4th August 2014 

Family learning predominantly targets parents of children, so it is 

important to acquire a basic understanding of the general education 

system in the UK. In doing so, teachers are equipped to deliver 

appropriate sessions that match the needs of parents and children, 

according to the stage of the education system that is most relevant.

The initial stage of learning, birth to five years, is known as the Early Years 

Foundation Stage (EYFS). Any formal childcare provided during this time is 

regulated so that it meets the developmental and care needs of very 

young children according to the standards set by EYFS.

In the UK, most children start school when they are 4 or 5 years old and 

enter the reception class of primary school. While this marks the start of 

their school experience, children in reception class are still considered to 

be in the EYFS stage. The following two years of primary school (Years 1 

and 2 - sometimes referred to as ‘the infant stage’) are called Key Stage 1, 

and the remainder of their primary education (Year 3 to 6) is known as Key 

Stage 2.

Secondary school begins when children are 11 years of age and covers 

Key Stage 3 (Year 7 to 9) and Key Stage 4 (Year 9 to 11). While Ofsted
6
 

recommends that family learning provision should extend beyond Key 

Stage 2, it observed that the majority of family learning provision relates to 

families with children of primary school age and below.
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An overview of the education system in the UK
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Listen

Read

Activity 6

Listen to the audio and fill in the gaps. 

Click on the link and read the text. Complete the gaps with words from 

the box.

During these stages, according to the                                     , all children 

must be taught English, maths, science, design and technology, history, 

geography, art and design, music, PE and ICT. Other                                  

subjects include RE, PSHE, citizenship and modern foreign languages. At 

Key Stage 1, tasks and tests are assessed by the                   and the 

                  decides when to do them. Key Stage 2 tests are                  and 

are taken in            Parents/ carers will find out the results in July and will 

also receive a                 from the teacher about their child’s progress.
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Key Stages 1 and 2

Key Stages 3 and 4

In these stages, the                  national curriculum subjects 

are the same as in Key Stages 1 and 2, but children must also 

be taught                        and a modern foreign language. RE 

and           are taught but are non-compulsory;                can 

choose to remove their children from these classes. In Key 

Stage 4, most pupils take             – these are                        

qualifications and children must study the             subjects of 

English, Maths and Science, as well as the                         

subjects of ICT, PE and citizenship. They may also choose 

other subjects from the areas of arts, design and technology, 

humanities and modern foreign languages.

parents

foundation

citizenship

SRE

national

GCSEs

core

compulsory

http://esol.britishcouncil.org
https://www.gov.uk/national-curriculum/key-stage-3-and-4
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Competence in literacy, numeracy and language are considered basic 

skills for life. On the whole, it is usually language and literacy that pose the 

greatest problem for ESOL learners. To meet the needs of ESOL learners 

and help parents learn most effectively, it is useful to turn to English 

language teaching research and methodology.

While many attempts have been made to provide a neat timeline for the 

evolution of language teaching methodology, it is problematic to talk 

about the history of ELT in linear, chronological terms. Over the years, 

there have been many favoured approaches and a variety of 

psychological perspectives have influenced their development. Each 

methodology has its advantages and disadvantages, so it is useful to take 

an eclectic approach in relation to the needs of one’s own learners.

The communicative approach is important to consider in relation to ESOL 

learners and is based on the idea that language learning comes through 

having to communicate real meaning. Learners employ natural strategies 

for language acquisition and this will help them to learn to use the 

language for themselves. In a family learning context, communicative 

language teaching is extremely important since it is largely a desire to 

communicate that draws learners to the classroom in the first place.

16
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English Language Teaching (ELT) Methodology

Read

Activity 7

 • Click on the link and read the information about the communicative

     approach.

 • Think how you can incorporate communicative principles when you

     teach ESOL in a family learning context.

http://esol.britishcouncil.org
https://www.teachingenglish.org.uk/knowledge-database/communicative-approach
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There has been a great deal of interest in methodologies which are 

connected to communicative principles and focus on what learners 

themselves bring to the classroom. Such classes tend to be materials light 

and deal primarily with emergent language.

One example of this kind of approach is called Dogme ELT, which proposes 

that lessons and resources should be generated by the learners 

themselves. See 'Further reading' for more information about this approach. 

Another example is the Language Experience Approach, which is also 

based on the assumption that language will develop more naturally if what 

is being developed is initiated by the learner, as opposed to the teacher, 

course book or scheme of work. The Language experience approach will 

be studied in more detail in 2C.

Recent research has focussed on the power of group discussion in the 

ESOL classroom7. The research team involved felt that sufficient 

exploration and development of group discussion was lacking in most ESOL 

classrooms. They outlined a number of benefits of using group discussion 

as a primary tool for language development, as opposed to just using it to 

raise schemata or practise new language. Advantages include: learners 

produce language at a higher level, they learn new language from each 

other, they experiment more with language and develop new 

communication strategies. It is vital to centre debate around concrete 

themes which are of personal relevance and importance to the learners. 

Encouraging interaction to continue outside the classroom, often online, is 

also key.

6
BRITISH COUNCIL The power of group discussion [Online] Available from: 

  http://esol.britishcouncil.org/content/policy-and-research/new-research/
  research-awards-2013/power-group-discussion   Accessed: 4th August 2014 
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Activity 8

 • Think about topics which your learners would have a strong opinion about.

 • How could you encourage learners to continue their class discussions into 

    their daily lives?

http://esol.britishcouncil.org
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Below are key strategies that will help make learning more effective and 

enjoyable.

Personalise learning

In order for language learning to flourish, it is important to choose 

interesting topics which have personal relevance to the learners. If 

learners are engaged, new language will be more memorable.

Activate learners’ schemata

Schema theory is based on the idea that all learners come to class with a 

complex framework of knowledge, or schemata, which should be activated 

in order for connections to be made between existing knowledge and new 

information. If bonds are formed between what learners already know and 

new information, learning will be more memorable. Learners’ prior 

knowledge, pictures and real objects can all be used to achieve this.

Elicit existing knowledge from the learners

Elicitation aims to get learners to provide content and feedback, rather 

than the teacher just giving it to them. As a result, learners are more 

engaged and know that their knowledge and opinions are valued.

Contextualise new language

Presenting language items in a relevant and authentic context, rather than 

as isolated units, helps to establish meaning and learners are more likely 

to remember and use language presented in this way. Contextualising 

18
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Practical classroom applications
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language also enables learners to attempt to guess meaning from context 

as they would do naturally in everyday life.

Activate new language

Once learners have engaged with the topic and spent time studying new 

language, they need to activate what they have learned. Sufficient 

classroom time should be allocated for this and learners should be 

encouraged to practise in their daily lives. This can be difficult for many 

ESOL learners who are settled in communities which speak their native 

language. In a family learning context, however, parents can be 

encouraged to speak in English with their children – the benefits of which 

are mutual.

Model target language

When new language is spoken aloud it becomes more memorable so it is 

important for learners to make productive use of it. By modelling (saying) 

target language, teachers provide learners with a ‘correct’ version to copy. 

Modelling target language often requires some reformulation on the part 

of the teacher. This can also be an error correction technique where the 

teacher repeats what the learner has said, but correctly, to provide a 

timely, accurate and relevant form.

http://esol.britishcouncil.org
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Activity 9

Watch the video about the Language experience approach, where a 

teacher demonstrates the above techniques. Complete the gaps with 

the words from the box.

The teacher in the video worked through various stages of the lesson. 

Initially, she used                     to establish the meaning of                     

around a familiar and personally relevant topic. This                     the 

language and                     the learner. It also activated the learner's 

                in order to make new language more memorable. The teacher 

then                     longer utterances from the learner which she                     

into complete sentences. The teacher wrote the sentences down which 

the teacher and learner read aloud. The teacher was able to                     

the target language so the learner could hear the correct version. The 

teacher then cut up the sentences into individual words and the learner 

put everything back into the correct order. The teacher also highlighted 

punctuation marks and the                     of various words. This is an 

interactive, confidence-building process which involves encouragement, 

prompting, reinforcement and a lot of                     . After this study phase, 

it is important for teachers to encourage learners to                     the new 

language by using it as much as possible.
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Watch video

engaged   elicited   praise   reformulated   schemata   pronunciation

pictures     vocabulary    activate    contextualised    model   praise

http://esol.britishcouncil.org
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This step will help you to answer the following question:

How could the following three themes be delivered in a family learning 

context while fulfilling the needs of ESOL learners?

 • Health and well-being

 • Child development

 • Participation in society

In this section, three key topics within the above themes will be focused 

on. The methodologies and techniques covered in Step 2C will be 

integrated into examples of lesson plan outlines which aim to maximise 

learning in an ESOL family learning context.

In Step 3A you will focus on how to deliver a session based on the topic of 

'Healthy eating'. This is just one example of a 'Health and well-being' 

session, which covers a broad spectrum such as physical health, nutrition, 

learning disabilities, depression and emotional fitness.

In Step 3B the theme is 'Child development'. Ideas for a lesson called 

‘Learning through play’ are outlined and the main aims are to encourage 

parents to help their children develop through play.

Step 3C develops ideas for a family learning session on 'Participation in 

society' and is based on a lesson called 'Budgeting your money'. As a final 

task, you will think how the classroom techniques focused on throughout 

Step 3 can be applied to future family learning sessions that you teach.

21
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Key themes in family learning
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Outlined below are the basic stages of a lesson plan based on the topic of 

'Healthy eating'. It is a 'learning with the family' type lesson, with the result 

that parents will be able to discuss what they have learned with their 

children and the whole family can be empowered to make healthier food 

choices.

Activity 10

Read the outline of this lesson plan and then answer the questions.

Lesson: Healthy eating  

Level: SfL E3 / SQA Intermediate 1 / CEFR B1 

Time: 60 minutes 

Aims: 

 • To develop learners' ability to speed read

 • To develop learners' ability to talk about healthy eating

 • To encourage learners to discuss healthy eating with their 

       children and make healthy food choices as a family

Procedure
 

Warmer (5 minutes)

 • Show a photo of a family eating dinner together. 

     Learners discuss what is happening.

 • In pairs, learners tell each other what they had for dinner last night.

     Elicit examples and write up on whiteboard. Check pronunciation.
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Health and well-being
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Task 1 - speaking (5 minutes)

 • Learners discuss whether their dinner was healthy and what makes a

     healthy diet. Elicit that the topic of the session is 'Healthy eating'.

Task 2 – reading (15 minutes)

 • Learners read an authentic text called 'A balanced diet' from

     NHS Choices website. 

 • Learners have three minutes to read the text as quickly as possible 

     and they should make a note of where they read up to.

 • Learners read the text again from the start, for a further three minutes.

     Again, they should make a note of where they read up to. Learners 

     should be able to read further, this second time. Repeat until learners 

     have read the whole text.

 • Learners now make notes about what makes a balanced diet.

Task 3 - speaking (15 minutes)

 • Learners discuss a balanced diet again, in light of what they have

     just read.

 • Elicit feedback from the whole class. Discuss how everyone can make

     improvements to their families’ diets.

 • Take time to discuss vocabulary that learners wish to learn more about.

Cooler - making a poster (20 minutes)

 • Set learners up in small groups to design posters called 

     'A balanced diet' in order to consolidate information from the reading.

Homework

To make 'A balanced diet' poster with children at home.

Read

http://esol.britishcouncil.org
http://www.nhs.uk/Livewell/Goodfood/Pages/Healthyeating.aspx
http://www.nhs.uk/Livewell/Goodfood/Pages/Healthyeating.aspx
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Questions

 1. How is learning personalised?

 2. In which stage is schemata activated?

 3. How many times does the teacher elicit rather than give information?

 4. In which stage is contextualised language presented?

 5. Which is the activation stage of the lesson?

 6. When are there opportunities for the teacher to model new language?

Download a fuller 90 minute version of 

the lesson plan and worksheets:

Your learners may also enjoy 

doing this activity too:

Download

Activity

http://esol.britishcouncil.org
http://esol.britishcouncil.org/content/teachers/lessons-and-activities/lesson-plans/healthy-eating
http://esol.britishcouncil.org/content/learners/uk-life/family-learning/keeping-food-diary
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A child’s development is enhanced when they are provided with plenty of 

opportunities for imaginative and physical play. Below are the basic stages 

of a ‘learning with the family’ lesson where it is assumed children are 

present and that their ideas direct the session. The aim is to help parents 

become more aware of the benefits of making time to play with their 

children and provide them with practical ideas to use at home.

Activity 11

Read the outline of this lesson plan and complete the gaps with words 

from the box.

Lesson: Learning through play

Level: SfL E3 / SQA Intermediate 1 / CEFR B1 Time: 60 minutes

Aims: 

 • To encourage learners to think about the benefits 

      of learning through play

 • To encourage learners and their children to participate 

      in an activity which involves play

 • To provide ideas for play activities for families to do at home

Preparation: Each child will need a bowl, a spoon, a cup of flour, 

a cup of salt, a cup of water and an apron. Make one small sample of 

dough prior to lesson.
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Child development
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Watch video

Procedure

Warmer (10 minutes)

 • Learners and children watch the video and talk about familiar games

      and activities that are mentioned to raise their                          .

 •                             further examples of popular games and activities

      and discuss how these support child development.

 •  The video mentions playing with dough. Show learners a sample of salt

      dough and elicit how children could learn whilst playing with it, e.g. 

      making shapes and decorations, making letters, counting games, 

      making stories from character models, etc.

Task 1 - make salt dough (15 minutes)

 •  Provide each child with the utensils and ingredients to make their

      own dough.

 •  Read instructions for making salt dough aloud or elicit recipe from

      learners. Search for ‘simple salt dough recipe’ online if necessary.

 •  Monitor learners. Discuss and                          unfamiliar                          

      vocabulary.

Task 2 - play with salt dough (20 minutes)

 •  Encourage children to play with their salt dough and make simple 

      models. These could be family members or characters from a 

       favourite story. Let this part of the session be guided by the children

        so learning is                          .

 •  Encourage parents to interact with their children and ask them to

      explain what they are making. Some children may wish to tell a story

      using their models.

http://esol.britishcouncil.org
http://www.youtube.com/watch?v=NrSP2gAOJ18
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Activity

contextualised    schemata    activate    model    personalised    elicit

Task 3 – discussion (10 minutes)

 • Gather all learners and children together and display their models 

     on a table.

 • Ask each parent/carer and child to explain what they have created.

Cooler – class vote (5 minutes)

 • Give each parent/carer and child a sticker and ask them to put it 

     next to the model or story that they liked the best.

 • Ask the older children to help count the votes to show which is 

     the winner.

Homework

 • Parent: Write down the salt dough recipe to                          the 

     vocabulary learned in the lesson and complete these activities.

 • Parent and child: Bake and decorate model at home. Make more salt

     dough to incorporate other suggestions made in the Warmer. 

http://esol.britishcouncil.org
http://esol.britishcouncil.org/content/learners/uk-life/family-learning/learning-through-play
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Sessions with a 'Participation in society' theme are often 'learning for the 

family' type lessons, which incorporate the development of language and 

numeracy skills, enabling parents to support their children's learning and 

participate in society.

This is a computer-based session where, ideally, there are enough 

computers for each learner or pair of learners. It is a listening and 

speaking lesson based on a self- access resource called 'Budgeting your 

money' which you can access here.

  

Your learners could complete all the online activities on their own, or the 

tasks could be incorporated into a teacher-led session where you also 

encourage discussion tasks and pair work activities. Below is an example 

of how this could be achieved.

At the end of the session, signpost your learners to other self-access 

activities with a family learning focus.

Lesson: Budgeting your money

Level: SfL Level 1 / SQA Intermediate 2 / CEFR B2 

Time: 60 minutes 

Aims: 

 • To develop learners' ability to listen for specific information

 • To develop learners' ability to talk about budgeting their money

 • To develop learners' knowledge of words to talk about money

Procedure 

Warmer (10 minutes)

 •  Show the picture of the couple counting their money. 

 •  In pairs, learners discuss the photo. Elicit that the topic of the session

      is budgeting and learning how to keep a check on spending. 

St
e

p
 3

c

Participation in society

Resource

 •  As a group, discuss the benefits of doing a budget and the dangers of

     not doing one. Elicit ideas from learners encourage them to write

      them on the whiteboard.

Task 1 - comprehension (10 minutes)

• Learners complete the online task on their own or with a partner and

 check their answers. Elicit feedback as a group

Task 2 - vocabulary (15 minutes)

• Learners complete the online vocabulary task on their own or in pairs.

• Elicit feedback and check pronunciation.

• Hand out the transcript at this point and tell the learners to underline

 all the words from the vocabulary to see how they are used in context

 in the video.

• Discuss any other new vocabulary from the video.

Task 3 - summary (15 minutes)

• Learners complete the summary on their own or with a partner.

• Take turns to read the summary aloud, focusing on pronunciation and

   intonation. If learners prefer, they could practise reading the original

  video transcript aloud and imagine they are making a similar advisory

  video.

Cooler - vocabulary review competition (10 minutes)

• Divide learners into teams. Place a chair at the front of the classroom

 and ensure it faces away from the board. Call this the 'hot seat'.

• Each team takes it in turns to send one of its learners to sit in the 

  hot seat.

• Write a word from Task 2 on the board. The team whose learner is in 

  the hot seat must describe this word so that their learner guesses it. 

  To win a point, the learner must say the word clearly and accurately.

 • Repeat until all the words from Task 2 have been used and a winning

     team is established.

Homework 

Use the online budgeting tool mentioned in the video to make a budget 

at: www.moneysavingexpert.com/banking/Budget-planning.

Activity 12

Think about other family learning themes and topics relevant to your 

learners. How could you plan these sessions based on the lesson stages 

outlined in Step 3?

http://esol.britishcouncil.org
http://esol.britishcouncil.org/content/learners/uk-life/family-learning/budgeting-your-money
http://esol.britishcouncil.org/content/learners/uk-life/family-learning/budgeting-your-money


Sessions with a 'Participation in society' theme are often 'learning for the 

family' type lessons, which incorporate the development of language and 

numeracy skills, enabling parents to support their children's learning and 

participate in society.

This is a computer-based session where, ideally, there are enough 

computers for each learner or pair of learners. It is a listening and 

speaking lesson based on a self- access resource called 'Budgeting your 

money' which you can access here.

  

Your learners could complete all the online activities on their own, or the 

tasks could be incorporated into a teacher-led session where you also 

encourage discussion tasks and pair work activities. Below is an example 

of how this could be achieved.

At the end of the session, signpost your learners to other self-access 

activities with a family learning focus.

Lesson: Budgeting your money

Level: SfL Level 1 / SQA Intermediate 2 / CEFR B2 

Time: 60 minutes 

Aims: 

 • To develop learners' ability to listen for specific information

 • To develop learners' ability to talk about budgeting their money

 • To develop learners' knowledge of words to talk about money

Procedure 

Warmer (10 minutes)

 •  Show the picture of the couple counting their money here. 

 •  In pairs, learners discuss the photo. Elicit that the topic of the session

      is budgeting and learning how to keep a check on spending. 

esol.britishcouncil.org

29
St

e
p

 3
c

 •  As a group, discuss the benefits of doing a budget and the dangers of

     not doing one. Elicit ideas from learners encourage them to write

      them on the whiteboard.

Task 1 - comprehension (10 minutes)

• Learners complete the online task on their own or with a partner and

 check their answers. Elicit feedback as a group

Task 2 - vocabulary (15 minutes)

• Learners complete the online vocabulary task on their own or in pairs.

• Elicit feedback and check pronunciation.

• Hand out the transcript at this point and tell the learners to underline

 all the words from the vocabulary to see how they are used in context

 in the video.

• Discuss any other new vocabulary from the video.

Task 3 - summary (15 minutes)

• Learners complete the summary on their own or with a partner.

• Take turns to read the summary aloud, focusing on pronunciation and

   intonation. If learners prefer, they could practise reading the original

  video transcript aloud and imagine they are making a similar advisory

  video.

Cooler - vocabulary review competition (10 minutes)

• Divide learners into teams. Place a chair at the front of the classroom

 and ensure it faces away from the board. Call this the 'hot seat'.

• Each team takes it in turns to send one of its learners to sit in the 

  hot seat.

• Write a word from Task 2 on the board. The team whose learner is in 

  the hot seat must describe this word so that their learner guesses it. 

  To win a point, the learner must say the word clearly and accurately.

 • Repeat until all the words from Task 2 have been used and a winning

     team is established.

Homework 

Use the online budgeting tool mentioned in the video to make a budget.

Activity 12

Think about other family learning themes and topics relevant to your 

learners. How could you plan these sessions based on the lesson stages 

outlined in Step 3?

http://esol.britishcouncil.org
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This is a computer-based session where, ideally, there are enough 

computers for each learner or pair of learners. It is a listening and 

speaking lesson based on a self- access resource called 'Budgeting your 

money' which you can access here.

  

Your learners could complete all the online activities on their own, or the 

tasks could be incorporated into a teacher-led session where you also 

encourage discussion tasks and pair work activities. Below is an example 

of how this could be achieved.

At the end of the session, signpost your learners to other self-access 

activities with a family learning focus.

Lesson: Budgeting your money

Level: SfL Level 1 / SQA Intermediate 2 / CEFR B2 

Time: 60 minutes 

Aims: 

 • To develop learners' ability to listen for specific information

 • To develop learners' ability to talk about budgeting their money

 • To develop learners' knowledge of words to talk about money

Procedure 

Warmer (10 minutes)

 •  Show the picture of the couple counting their money. 

 •  In pairs, learners discuss the photo. Elicit that the topic of the session

      is budgeting and learning how to keep a check on spending. 

 •  As a group, discuss the benefits of doing a budget and the dangers of

     not doing one. Elicit ideas from learners encourage them to write

      them on the whiteboard.

Task 1 - comprehension (10 minutes)

• Learners complete the online task on their own or with a partner and

 check their answers. Elicit feedback as a group

Task 2 - vocabulary (15 minutes)

• Learners complete the online vocabulary task on their own or in pairs.

• Elicit feedback and check pronunciation.

• Hand out the transcript at this point and tell the learners to underline

 all the words from the vocabulary to see how they are used in context

 in the video.

• Discuss any other new vocabulary from the video.

Task 3 - summary (15 minutes)

• Learners complete the summary on their own or with a partner.

• Take turns to read the summary aloud, focusing on pronunciation and

   intonation. If learners prefer, they could practise reading the original

  video transcript aloud and imagine they are making a similar advisory

  video.

Cooler - vocabulary review competition (10 minutes)

• Divide learners into teams. Place a chair at the front of the classroom

 and ensure it faces away from the board. Call this the 'hot seat'.

• Each team takes it in turns to send one of its learners to sit in the 

  hot seat.

• Write a word from Task 2 on the board. The team whose learner is in 

  the hot seat must describe this word so that their learner guesses it. 

  To win a point, the learner must say the word clearly and accurately.

esol.britishcouncil.org

30
St

e
p

 3
c

Resource

 • Repeat until all the words from Task 2 have been used and a winning

     team is established.

Homework 

Use the online budgeting tool mentioned in the video to make a budget 

at: www.moneysavingexpert.com/banking/Budget-planning.

Activity 12

Think about other family learning themes and topics relevant to your 

learners. How could you plan these sessions based on the lesson stages 

outlined in Step 3?

http://esol.britishcouncil.org
http://www.moneysavingexpert.com/banking/Budget-planning
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In this module you have explored the issues surrounding ESOL in a family 

learning context and considered how to deliver sessions to fulfil the needs 

of learners in your classes. Now spend a short time reflecting on what you 

have learnt.

Stage 1: What?

Consider what you want to remember about:

• An introduction to family learning

• Teaching ESOL in a family learning context

• Key themes in family learning

Stage 2: So what?

Reflect by considering your thoughts and feelings about the content in the 

module and making some notes.

What do you feel about teaching ESOL sessions in a family learning 

context? Have there been any changes in your thinking about how to 

teach ESOL learners? How will what you have learnt affect the people you 

teach?

Stage 3: Now what?

How can you apply what you have learnt in this module to your own 

teaching context?

How will you apply your learning from the module?

What will you do in the classroom that you didn't do before?
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Activity 3

A3, B4, C2, D1

Activity 5

1. with, 2. for, 3. with, 4. for, 5. for, 6. with

Activity 6, part 1

1. national curriculum 2. non-compulsory 3. teacher 4. school 5. formal 6. 

May 7. report

Activity 6, part 2

1. compulsory 2. citizenship 3. SRE 4. parents 5. GCSEs 6. national 7. core 

8. foundation

Activity 9

1. pictures 2. vocabulary 3. contextualised 4. engaged 5. schemata 6. 

elicited 7. reformulated 8. model 9. pronunciation 10. praise 11. relevant 

12. activate
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Activity 10

1. The topic of healthy eating will be relevant to all learners who are 

raising a family. Opinions on food often provoke strong reactions and lively 

debate.

2. In the warmer, by showing a photo and getting learners to talk about 

what they had for dinner the previous evening.

3. 3 times in this plan. Elicitation should occur whenever there is an 

opportunity for learners to provide content and feedback.

4. In the authentic reading task.

5. The cooler and the homework task.

6. When the teacher reformulates the learners’ errors during the feedback 

stages of tasks and when they are discussing vocabulary from the reading.

Activity 11

1. schemata 2. elicit 3. model 4. contextualised 5. personalised 6. activate

Activity 12

1. schemata 2. elicit 3. model 4. contextualised 5. personalised 6. activate
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ELT English Language Teaching

ESOL English for Speakers of Other Languages

BIS The Department for Business, Innovation & Skills

CEFR The Common European Framework of Reference for Languages 

EYFS The Early Years Foundation Stage

Ofsted Office for Standards in Education, Children’s Services and Skills 

NIACE The National Institute of Adult Continuing Education

SfL Skills for Life

SQA Scottish Qualifications Authority
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2B English Language Teaching (ELT) Methodology

Watch the video for a short history of ELT at: 

www.teachingenglish.org.uk/article/a-short-history-elt. 

2A An overview of the education system in the UK

Activity 6 is based on these original texts:

Key-stage-1-and-2 (www.gov.uk/national-curriculum/key-stage-1-and-2) 

Key-stage-3-and-4 (www.gov.uk/national-curriculum/key-stage-3-and-4)

2B English Language Teaching (ELT) Methodology

Read more about Dogme ELT at: 

www.teachingenglish.org.uk/knowledge-database/dogme.

3B Child development

You and your learners may find the 'Birth to five development timeline' 

useful at www.nhs.uk/Tools/Pages/birthtofive.aspx#close.
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