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INTRODUCTION 

 

Background 

In 2018/19, the Education and Training Foundation (ETF) commissioned Learning 

and Work Institute (L&W) and Learning Unlimited (LU) to research and develop 

resources to support ESOL practitioners working with learners at ‘pre-Entry’ and 

Entry 1.  This work resulted in a suite of resources entitled New to ESOL, comprising 

20 units of teaching and learning materials, effective practice guidance and a 

screening tool.  The materials are accompanied by a report summarising key findings 

from research with the ESOL sector to inform the development of the New to ESOL 

materials1. 

Who is this guide for? 
This guide sets out information for commissioners, providers, practitioners and other 

stakeholders involved in the delivery of ‘pre-Entry’ ESOL provision, referred to here 

as New to ESOL.  It accompanies the New to ESOL Outcomes Framework, which 

you find in part 2 of this publication.   

 

Note on terminology 

L&W’s 2018/19 research noted differences in the usage of the term ‘pre-Entry’ in 

various contexts such as educational provision, immigration and employment 

support.  The ESOL sector expressed divergent views on the suitability of the term2.  

We therefore use the term ‘New to ESOL’ to describe ‘pre-Entry’ provision and 

learners, reflecting that in most cases – although not all – learners will be relatively 

new to learning ESOL and literacy skills, and often recently arrived in the UK. 

This research suggested that there is a lack of consensus in the ESOL sector on 

suitable provision for ‘pre-Entry’ ESOL learners, and on the outcomes for learners 

that commissioners and funders can expect to be realised.  Building on the New to 

ESOL project, this outcomes framework was commissioned in 2019/20 by ETF to 

help address this longstanding challenge in the ESOL sector.  The New to ESOL 

resources and development of this framework also support implementation of the 

Government’s Integrated Communities Action Plan, which committed to developing 

new resources to support ‘pre-Entry’ ESOL provision3. 

 

How the framework was developed 
This outcomes framework has been informed by extensive ESOL sector 

engagement, building on the 2018/19 research.  The development process has 

 
1 https://esol.excellencegateway.org.uk/learners-new-esol 
2 See the New to ESOL research report: https://esol.excellencegateway.org.uk/content/etf3074 
3 https://www.gov.uk/government/publications/integrated-communities-action-plan 

https://esol.excellencegateway.org.uk/learners-new-esol
https://esol.excellencegateway.org.uk/content/etf3074
https://www.gov.uk/government/publications/integrated-communities-action-plan
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involved: 

• A desk review of relevant ‘pre-Entry’ ESOL resources, curriculum frameworks 

and Awarding Organisation specifications. 

• A review of examples of ESOL providers’ course planning documents for ‘pre-

Entry’ ESOL, sourced through a call for evidence to the sector, which yielded 

18 examples 

• A ‘snapshot’ survey of the sector to obtain views on the point of transition from 

‘pre-Entry’ to Entry 1 ESOL, which received 94 responses 

• Engagement with ESOL stakeholders, including refugee resettlement 

organisations, local authorities, Mayoral Combined Authorities with devolved 

Adult Education Budget commissioning powers, the Department for Education, 

the Home Office and the Ministry of Housing, Communities and Local 

Government. 

• In-depth telephone interviews with 10 ESOL stakeholders and specialists. 

• Sector feedback on the draft framework, from ESOL providers, practitioners 

and an expert panel. 

Overview of contents 
This is Part 1 (of 2) of the New to ESOL Outcomes Framework 

Part 1: Overview of New to ESOL Learners and Provision will be of particular 

interest to wider ESOL stakeholders and commissioners who wish to understand 

more about this aspect of ESOL provision.  It is intended for non-specialists. The 

Further Resources section contains links and references to additional research, 

guidance and resources that will be useful to ESOL providers, practitioners, 

commissioners and stakeholders. 

Part 2:  Outcomes Framework is available as a separate document.  It is aimed 

primarily at ESOL providers and practitioners, to support course planning.  It also 

aims to help commissioners and wider stakeholders understand some of the key 

outcomes that can be expected from New to ESOL provision.  Alongside speaking, 

listening, reading and writing outcomes, it includes suggestions for a range of wider 

outcomes, and examples of possible approaches to measuring these. 
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PART 1: OVERVIEW OF NEW TO ESOL LEARNERS 
AND PROVISION 

 

ESOL Learners 
People with ESOL needs tend to be from four main groups: those from settled 
communities living in Britain; spouses, partners and dependents of British or EU 
citizens; migrant workers; and refugees and asylum seekers.  
 
ESOL learners can include people who are highly educated, have had professional 
careers and are highly skilled as well as those who have very little or no English 
and/or who may not have completed basic schooling. 
 
ESOL Levels 
ESOL proficiency levels relate to both skills and the qualifications achieved. The 
Adult ESOL Core Curriculum4 gives much more detail about ESOL levels, but, in brief 
they are:  
 

• Entry (sub-divided into Entry 1, 2 and 3) 

• Level 1 

• Level 2 (the highest level of ESOL qualification). 
 
‘Pre-Entry’ Level ESOL 
The term ‘pre-Entry’ level has been widely used to refer to ESOL learners who are 
not yet ready to access Entry 1 level, and provision intended to meet these learning 
needs.  The Adult ESOL Core Curriculum recognises ‘pre-Entry’ learning needs 
within Entry 1, but in practical terms there is a need to cater for learners facing 
barriers to accessing the full Entry 1 curriculum, such as the need to develop basic 
literacy skills, or more time to consolidate their learning. 
 
Providers sometimes use other terms, including beginner learners, emerging Entry 1 
or working towards Entry 1. As the term ‘pre-Entry’ originally referred to the 
curriculum framework for learners with learning difficulties and/or disabilities, some 
ESOL providers, practitioners and stakeholders consider that this term is 
inappropriate, as it risks conflating low levels of language proficiency with a learning 
disability. 
 
This framework uses the term ‘New to ESOL’ to refer to learners who are not yet 
ready to access Entry 1 provision.   
 
New to ESOL Learners  

While ESOL practitioners and stakeholders noted considerable diversity amongst New to 

ESOL learners, it is possible to identify various characteristics that frequently occur: 

Learners may have:  

• very limited speaking and listening skills in English, e.g. just a few words 

• few or very limited literacy skills, in English and/or in other languages they use 

• no, or very limited, previous formal education  

 
4 https://www.excellencegateway.org.uk/content/etf1194 

https://www.excellencegateway.org.uk/content/etf1194
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• little exposure to English in everyday life in the UK, e.g. if socially isolated 

As part of the New to ESOL teaching and learning materials, a screening tool5 is 
available.  Providers can use it, as part of their initial assessment processes, to help 
determine whether a learner would be best placed in Entry 1 or in New to ESOL 
provision. 

Although there are divergent views, ESOL practitioners and stakeholders tended to 
suggest that for some learners, New to ESOL provision would not be most 
appropriate, despite low levels of English proficiency: 

• Learners who are newly arrived with no or little English speaking and listening, 
but a high level of previous education, are more likely to make good progress. 
They may find a New to ESOL class not challenging enough so may be better 
off starting in or progressing to an Entry 1 class.  

• Most ESOL learners have ‘spiky profiles’6, but if a learner has little or no 
literacy, and very much higher speaking and listening skills, this presents a 
challenge in respect of the usual provider practice of organising formal 
provision by level. 

An ideal solution for these learning needs would be to place the learner in specialist 
ESOL literacy classes corresponding to these profiles.  However, practical 
constraints may mean that providers have to choose between placing a learner into a 
New to ESOL class, or into a class that is appropriate to their speaking and listening 
proficiency levels.  Either way, practitioners will need effective differentiation 
strategies to meet the specific needs of these learners.  Many providers try to offer 
smaller class sizes in New to ESOL provision to support this. 

New to ESOL and Learning Difficulties and Disabilities 
It can sometimes be challenging to determine whether learners have a learning 
difficulty or disability at New to ESOL level.  This is because many of the tools used 
to identify learning disabilities rely on language (that the learner does not have) to 
inform the assessment.  This may mean learners need additional time and/or 
specialist support to have their needs identified, and to progress.  Whilst it is not 
unusual for New to ESOL learners to require a significant amount of time to develop 
language skills, if this persists specialist advice may be required (see Part 1, Further 
Resources).  

Literacy and New to ESOL Learners 
There is consensus in the ESOL sector that, very often, literacy is a key 
consideration within New to ESOL provision. Without adequate literacy, learners are 
unable to fully benefit from their learning experiences, e.g. read class texts, record 
new vocabulary, etc. For this reason, the literacy outcomes have been separated into 
Reading and Writing. 

There are different kinds of literacy needs which New to ESOL learners need: 

• Learners with little previous education can take longer to acquire both written 
and spoken language as they lack learning strategies and do not have a pre-
existing framework on which to ‘hang’ their new learning. The same language 

 
5 https://www.excellencegateway.org.uk/content/etf3067 
6 This is where a learner has a different level of skills in speaking, listening, reading and writing. 

https://www.excellencegateway.org.uk/content/etf3067
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items may need to be repeated many times in different contexts for learners to 
retain them.  

• Learners may not realise that words and symbols on pages represent 
meaning. Similarly, they may not realise that there is a relationship between 
the words that we speak, the letters on a page and the sounds the letters 
make. 
 

• The learner’s first language may use a very different script to English and may 
also, for example, go from right to left.  
 

• Learners may not have developed the physical skills for writing, such as how 
to adopt a helpful body posture for writing, how to hold a pen correctly, how to 
write on a line or the use of fine motor skills to control a pen.  

All of the above can result in learners being unable to cope with an Entry 1 class. 
They will need a longer programme of learning before they are able to engage in 
learning at Entry 1 level.  Many providers also try to offer smaller class sizes in New 
to ESOL provision to support learners at this level. 

Table 1 below provides a summary of different kinds of literacy7.  For further 
information on the key features of languages typically spoken by New to ESOL 
learners, see the New to ESOL Guidance8. 

 
7 Young-Scholten, M., Ritchie, Y., Musa, R. (2018) ‘European Speakers of Other Languages:  
Teaching Adult Immigrants and Training their Teachers’.  Available at: https://research.ncl.ac.uk/eu-
speak/project-finalbookinfivelanguages/english/English%20M-
Event%20volume%20done%2029%20Oct%202018.pdf (Last accessed 05.01.21) 
8 https://esol.excellencegateway.org.uk/content/etf3083 

https://research.ncl.ac.uk/eu-speak/project-finalbookinfivelanguages/english/English%20M-Event%20volume%20done%2029%20Oct%202018.pdf
https://research.ncl.ac.uk/eu-speak/project-finalbookinfivelanguages/english/English%20M-Event%20volume%20done%2029%20Oct%202018.pdf
https://research.ncl.ac.uk/eu-speak/project-finalbookinfivelanguages/english/English%20M-Event%20volume%20done%2029%20Oct%202018.pdf
https://esol.excellencegateway.org.uk/content/etf3083
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Table 1: Types of literacy 

 

Whilst literacy development is often a key learning need and a focus of learning in 
New to ESOL provision, it is important to note that some learners will continue to 
have literacy needs even after progressing to further learning. 

Achievement of basic literacy outcomes in New to ESOL provision does not mean 
that a learner will have no further literacy learning needs at higher ESOL levels.  
Providers and practitioners will need to consider ways of meeting these needs within 
higher level ESOL provision, and adopt appropriate, differentiated teaching and 
learning strategies, especially where discrete ESOL literacy provision is not 
practically feasible. 

The prominence of basic literacy needs does not preclude the development of 
speaking and listening skills in New to ESOL provision.  Developing these skills, as 
well as recognising, understanding and producing the sounds and words of English, 
is a prerequisite for being able to read and write.  And, for many New to ESOL 
learners, their main motivation to participate in learning will be to improve everyday 
spoken communication skills in English. 

Types of New to ESOL Provision 
New to ESOL provision can be in various settings, from colleges to community 
settings, with various models of delivery, and ranges from formal to informal models.  
Often, class sizes are smaller than in ESOL provision at higher levels, reflecting the 
amount of teacher support required.   

• Most provision is non-accredited, although in settings such as Further 
Education colleges and Adult Community Education, delivery will still retain 
many of the features of formal learning.  Provision that is delivered in 
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community venues is not automatically informal. 

• In formal (but non-accredited) settings, quality systems such as Recognising 
and Recording Progress and Achievement (RARPA) will apply, for example in 
provision funded through the Adult Education Budget.  RARPA is a quality 
assurance process for monitoring the progress and achievement of learners 
on non-accredited learning programmes.9 

• Some learners may lack the confidence or experience of learning to attend a 
more formal ESOL setting.  In these cases, non-formal or informal learning 
may be more appropriate such as working with a home tutor or a speaking 
practice buddy (often a volunteer) on a one-to-one basis. 

• Examples of non-formal learning include community-based classes and drop-
ins which may be run on a walk-in basis, in contrast to formal provision. 
Informal learning can include volunteer-led conversation or other activity-
based clubs, where learners can develop skills with others in a more social 
setting.  

• Some ESOL stakeholders identified that informal learning often only focuses 
on speaking and listening. This can be useful to build learners’ confidence, but 
learners will also often require and ask for support with literacy skills.  This is 
important when learners are offered informal provision as an option while 
waiting for formal classes. 

• The availability of childcare provision, and transport costs, are widely noted by 
ESOL stakeholders as significant barriers faced by learners to accessing 
provision.  This requires consideration by commissioners and providers when 
planning delivery. 

• In some areas, local ESOL ‘hubs’ will be able to provide an overview of the 
kinds of provision available, and the associated eligibility criteria.  Areas with 
‘hubs’ operating at the time of writing include Yorkshire and the Humber10, 
Manchester11 and Camden12.  

• New to ESOL learners may experience different routes through to Entry 1. In 
particular, many encounter various types of voluntary provision before 
accessing informal community classes or more formal provision in, for 
instance, a college.  

For further information on considerations when placing a learner into provision, see 
the New to ESOL Screening Guidance.13 

Course Duration and Intensity in New to ESOL Provision 
 

• Depending on learners’ needs, different kinds of provision may be more or 
less suitable. Most learners at this level need provision over a longer period of 
time as repetition is needed to facilitate retention and to assist learners to 
become independent learners in the future.   

 
9 https://www.learningandwork.org.uk/resource/updated-rarpa-guidance-and-case-studies/ 
10 https://www.learningenglish.org.uk/ 
11 https://manchesteresol.org/  
12 https://www.camden.gov.uk/camden-esol-advice-service 
13 https://www.excellencegateway.org.uk/content/etf3067 

https://www.learningandwork.org.uk/resource/updated-rarpa-guidance-and-case-studies/
https://www.learningenglish.org.uk/
https://manchesteresol.org/
https://www.camden.gov.uk/camden-esol-advice-service
https://www.excellencegateway.org.uk/content/etf3067
https://www.excellencegateway.org.uk/content/etf3067
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• New to ESOL learners may find it difficult to sustain intensive periods of 
classroom-based learning each week.  This can be due to a lack of experience 
of formal learning or pre-existing health conditions.  For example, some 
refugee learners have experienced trauma that leads to difficulties in 
maintaining concentration.  This can, in part, be addressed by offering variety 
in opportunities for learning and practising English, such as informal, activity-
based conversation sessions alongside formal classroom learning. 

 

• It is difficult to establish an optimal number of course hours and intensity for 
New to ESOL provision.  Factors such as varying literacy levels, prior 
experience of education, exposure to English in the community and aptitude 
for learning all influence how quickly an individual learner will progress. 
However, ESOL provider feedback and a range of research evidence 
suggest14 that a substantial number (in the region of several hundred) of 
course hours is required to support New to ESOL learners to progress to Entry 
1. 

• The type of provider, source of funding used, and learner needs will all 
influence what providers are able to offer.  ESOL providers and practitioners 
have identified that programmes of very short duration or limited learning 
hours are likely to be insufficient for New to ESOL learners to make substantial 
progress.  Shorter courses and/or a lower number of course hours will 
therefore deliver fewer of the possible language and wider outcomes indicated 
in this framework.   

• If the only courses available are short and/or low intensity, learners may 
therefore need to attend a number of New to ESOL courses until they 
progress to higher levels of ESOL. 

 
Online Learning in New to ESOL Provision 

Providers’ experiences during the coronavirus pandemic highlight challenges and 

barriers to online delivery of New to ESOL provision.  These can include: 

• Barriers to online learning through digital exclusion, such as the lack of a 
suitable device, reliable internet connection, or prohibitive data costs. 

• Learners’ basic digital skills (often requiring literacy) being insufficient to 
access and use providers’ online learning platforms, websites and other 
resources. 

• Learners not having sufficient study skills to complete learning activities 
independently online. 

New to ESOL learners are therefore likely to benefit from face-to-face delivery. 

Extensive practical and learning support are likely to be necessary if elements of their 

programme are expected to be delivered online. 

It can be beneficial to develop learners’ basic digital skills alongside English 

language skills.  Many learners have access to smartphones, which, with support 

from teachers, they can use to assist their language learning, for example by using 

 
14 See, for example, Schellekens, P (2001) English as a Barrier to Employment, Education and 
Training. Department for Education and Skills Research Report. 
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translation apps.  Basic digital skills are included in the wider outcomes section of the 

New to ESOL Outcomes Framework. 

From August 2020, the Adult Education Budget (AEB) funding entitlement, 

framework and national standards for essential digital skills support providers to 

deliver new essential digital skills qualifications.15  

Links to further information to support online delivery are included in Part 1, Further 

Resources. 

 
Funding New to ESOL Provision 

Eligibility for ESOL programmes and funding, including any requirements to 

contribute towards course costs, depends on factors such as an adult’s immigration 

and employment status, and the requirements of the particular funding source a 

provider is using.   

• ‘Non-regulated’, i.e. non-accredited provision for ‘pre-Entry’ ESOL courses, 

can be funded through the Adult Education Budget (AEB). This is the primary 

source of ESOL funding for Further Education colleges and local authority 

Adult Community Education services. 

• The Education and Skills Funding Agency (ESFA) publishes the Adult 

Education Budget Funding Rules each academic year on the gov.uk website, 

which set out the eligibility criteria.  ESOL providers and curriculum managers 

should ensure that they are familiar with the full flexibility of the AEB to support 

New to ESOL provision. 

• In London, and in some Mayoral Combined Authorities16, control of the AEB 

has been devolved to local commissioners, and in some cases ESOL 

provision is identified as a priority. Providers in AEB devolution areas should 

ensure they are familiar with any local guidance on ESOL funding. 

• Not all ESOL providers are ESFA funded and many ESOL providers make use 
of multiple funding streams, so it is always advisable to check with local 
providers regarding their ESOL offer.  As noted above, ESOL ‘hubs’, where 
operating, can help share information about different kinds of provision with 
different eligibility criteria. 

ESOL for Refugees: A Toolkit for Commissioners and Practitioners17 by Migration 
Yorkshire contains a useful summary of AEB and other funding sources for ESOL 
provision. 

New to ESOL Practitioners 

• Sector consultation for the development of this framework suggested that 
some providers use less experienced teachers to teach New to ESOL 
learners, on the basis that less expertise is required to teach very elementary 
English. However, the majority of ESOL practitioners consulted during the 

 
15 https://www.gov.uk/government/publications/essential-digital-skills-framework  
16 At the time of writing, Mayoral Combined Authorities with devolved Adult Education Budget 
commissioning powers are: Cambridgeshire and Peterborough, Liverpool City Region, Greater 
Manchester, North of Tyne, West of England, West Midlands, and Tees Valley. 
17 https://www.migrationyorkshire.org.uk/esoltoolkit  

https://www.gov.uk/government/publications/essential-digital-skills-framework
https://www.migrationyorkshire.org.uk/esoltoolkit
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New to ESOL research emphasised that, due to the complex needs of New to 
ESOL learners, teachers need appropriate expertise, skills and experience, 
and in-depth subject knowledge.   

• Initial English language teacher training qualifications do not include 
preparation for teaching basic literacy. Practitioners recommended that New to 
ESOL teachers would benefit from specialist training, including how to teach 
literacy with ESOL learners. 

• Learners’ ability to learn can be affected by many other issues such as trauma 
and mental ill health. Practitioners should be given training in recognising 
signs and referring learners appropriately. 

Teaching and Learning 
This guidance is focussed on outcomes and does not include specific teaching and 
learning activities or approaches.  The New to ESOL resources contain further 
guidance on these to support practitioners.  Some overarching considerations in the 
approach to teaching and learning are that:  

• Due to the diverse learning needs of the New to ESOL cohort, it is likely that a 
highly differentiated approach to teaching and learning will be needed.  
Providers and practitioners will need to ensure variety in the methods, 
approaches and resources used in lessons to meet different learning needs.  
This will be particularly important where practical constraints, such as the 
number of learners in a particular location, limit the scope to group learners or 
offer a variety of different courses according to different needs.   

• Given the diversity of learning needs within New to ESOL provision, New to 
ESOL learners placed in mixed level classes (e.g. with Entry 1 learners) are 
likely to struggle to make progress.  Where this is unavoidable for practical 
reasons, effective differentiation is essential and providers should consider 
additional support for these learners, for example by deploying smaller class 
sizes, and/or appropriately trained classroom assistants to support learning. 

• While New to ESOL learners may have little knowledge of English, or no 
previous education, they are not ‘empty vessels’. As adult learners, they bring 
with them a large body of knowledge and understanding which can be used to 
base learning on. Lessons should be planned around learners and their lives, 
immediate needs, future plans and ambitions.  

• Bi- and multi-lingual approaches can be useful. Use of learners’ first or 
additional language(s) can help put learners at ease, allow for more complex 
explanations and instructions, and help learners relate what they know about 
their own languages to learning English. Recognising learners’ bi- or 
multilingualism as an asset, rather than presenting lack of English as a deficit, 
can also boost learners’ motivation.  Fully bi- or multilingual delivery may be 
challenging to operate due to practical constraints, such as the availability of 
staff with relevant language skills, or the range of languages used by learners 
in a single ESOL class.  However, there are resources available that can help 
practitioners to use learners’ own languages as a foundation for learning 
English (see Part 1, Further Resources). 

Additionally, New to ESOL learners should receive high quality Information Advice 
and Guidance (IAG), provided in a suitable, accessible format.  This may require 
translation or interpretation of key information. High quality IAG supports 
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progression into further learning and employment, for example by identifying 
relevant work-related skills and experience. It can also help practitioners to deliver 
sessions that are relevant and contextualised to learners’ broader aspirations. 
(See Part 1, Further Resources for additional resources). 

New to ESOL Outcomes 

• The most likely outcome of ‘Pre-Entry ESOL’ will be development of language 
skills and knowledge to enable progression onto an Entry 1 ESOL programme.  
Suggested outcomes for listening, speaking, reading and writing skills are 
included in Part 2.  

• There is a range of other outcomes that ESOL learning is likely to have, 
including steps towards employment, digital skills development, improved 
confidence and wellbeing, and social integration.  In this framework, these are 
referred to as ‘wider outcomes’.  Possible outcomes measures and 
approaches are included in Part 2. 

• Delivery of employment-related outcomes is often a key priority in the 
commissioning of ESOL provision.  Finding work or securing better work is 
also a strong motivation for many learners to improve their English.  
Stakeholder consultation for the development of this framework highlights that 
learners at New to ESOL level are unlikely to have sufficient English language 
skills to be able to work independently in an English-language workplace, and 
some may be vulnerable to exploitation through lack of knowledge or 
understanding of workplace rights and regulations in the UK.   

• This framework therefore suggests that the main employment-related outcome 
of New to ESOL learning is increased language proficiency.  However, as 
some New to ESOL learners do work (for example in workplaces where other 
languages are used), direct measures of employment outcomes are included 
in the framework for use in settings where it is relevant or required to monitor 
these. 

  



 

13/16  New to ESOL Outcomes Framework 

Education & Training Foundation 

FURTHER RESOURCES 

 

Teaching and Learning Resources for New to ESOL Learners 

The Education and Training Foundation has produced a range of resources to 

support practitioners working with learners who are New to ESOL.   

The New to ESOL Guidance contains a full directory of further resources, identified 

as useful by practitioners working with learners at this level.  New to ESOL also 

includes teaching and learning materials and an ESOL phonics pack. 

https://esol.excellencegateway.org.uk/learners-new-esol 

ETF has also produced a set of resources aimed specifically at refugee learners who 

have recently arrived in the UK and are working at New to ESOL level. 

https://esol.excellencegateway.org.uk/esol-refugees 
 
ETF has also produced Post-16 Phonics Approaches: A Toolkit. The toolkit has been 
specifically designed for the post-16 sector, exploring approaches to phonics 
teaching, the essential concepts, how to assess learners’ needs and resources 
designed for adult learners. 
 
https://www.excellencegateway.org.uk/content/etf3030  
 

The Education and Training Foundation also has a range of courses and webinars to 

support the delivery of ESOL online.  The current offer can be viewed at: 

https://booking.etfoundation.co.uk/course/search  

 
Literacy Education and Second Language Learning for Adults (LESLLA) supports 
adults with little or no home language schooling or literacy who are learning to read 
and write for the first time in a new language. It promotes, worldwide, the sharing of 
research findings, effective pedagogical practices, and information on policy. 
 
https://www.leslla.org/  
 
On multilingual approaches to teaching ESOL, see the Our Languages project 
website. 
 

http://ourlanguages.co.uk/ 

English My Way is a resource for tutors who support and teach adults with no or low 
levels of English. 
 
https://www.englishmyway.co.uk/  

 

  

https://esol.excellencegateway.org.uk/learners-new-esol
https://eur02.safelinks.protection.outlook.com/?url=https%3A%2F%2Fesol.excellencegateway.org.uk%2Fesol-refugees&data=02%7C01%7Calex.stevenson%40learningandwork.org.uk%7Cf51672ee7ab647effd0f08d7da1edf69%7C008187e87d444849a332a9fd32d2032d%7C1%7C0%7C637217698444765534&sdata=y9RLmS%2FCqL33%2BbSD%2F1Y%2FNqCK5AoxiSDTkERoHIiIVjI%3D&reserved=0
https://www.excellencegateway.org.uk/content/etf3030
https://booking.etfoundation.co.uk/course/search
https://www.leslla.org/
http://ourlanguages.co.uk/
https://www.englishmyway.co.uk/
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For guidance on identifying and working with ESOL learners who have a learning 

difficulty or disability, the following resources may be useful: 

ESOL Access for All 

https://www.excellencegateway.org.uk/content/etf2356  

Futurelearn video: dyslexia and foreign language teaching 

https://www.futurelearn.com/courses/dyslexia/0/steps/15675 

ESOL for Refugees: A Toolkit for Commissioners and Practitioners by Migration 

Yorkshire offers guidance on effective practice in ESOL for refugees, with much of 

the content relevant for other kinds of ESOL provision. 

https://www.migrationyorkshire.org.uk/esoltoolkit 

Teaching and Learning - Further Reading 
 

Mitchell, R., M. Myles and E. Marsden (2019) Second Language Learning Theories. 
4th Edition. London: Routledge 
 
Peyton, J. K. and M. Young-Scholten (Eds.) (2020) Teaching Adult Immigrants with 
Limited Formal  Education: Theory, Research and Practice. Bristol: Multilingual 
Matters. 
 
Spiegel, M. and H. Sunderland (2006) Teaching Basic Literacy to ESOL Learners. 
London: LLU+ 

 

Awarding Organisations 

Some awarding organisations offer qualifications intended for use in ‘pre-Entry’ 

ESOL provision.  These all assess speaking and listening skills. Some also assess 

reading, writing and classroom and study skills. 

Trinity College London ESOL Step 1 and Step 2 

https://www.trinitycollege.com/qualifications/english-language/ESOL-Step-1-and-

Step-2 

Gateway Pre-ESOL Award 

https://www.gatewayqualifications.org.uk/qualification-area/esol/ 

Ascentis Introduction to Learning for Speakers of Other Languages (Non-regulated 

Pre-Entry ESOL qualification) 

https://www.ascentis.co.uk/qualifications/introduction-to-learning-for-speakers-of-

other-languages 

 

Outcomes Measures and Approaches 

A number of toolkits, resources and research reports are available to support the 

identification of suitable outcomes measures, and approaches to implementation. 

Home Office Indicators of Integration 

https://www.excellencegateway.org.uk/content/etf2356
https://www.futurelearn.com/courses/dyslexia/0/steps/15675
https://www.migrationyorkshire.org.uk/esoltoolkit
https://www.trinitycollege.com/qualifications/english-language/ESOL-Step-1-and-Step-2
https://www.trinitycollege.com/qualifications/english-language/ESOL-Step-1-and-Step-2
https://www.gatewayqualifications.org.uk/qualification-area/esol/
https://www.ascentis.co.uk/qualifications/introduction-to-learning-for-speakers-of-other-languages
https://www.ascentis.co.uk/qualifications/introduction-to-learning-for-speakers-of-other-languages
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https://www.gov.uk/government/publications/home-office-indicators-of-integration-

framework-2019 

Ministry of Housing, Communities and Local Government Integrated Communities 

Outcomes Measurement Guide 

https://www.gov.uk/government/publications/technical-note-measuring-outcomes-for-

integrated-communities 

Social Metrics: Measuring the Outcomes of Non-accredited Learning 

https://www.learningandwork.org.uk/wp-content/uploads/2019/06/Social-Metrics-

Report.pdf 

Community Learning Mental Health Research Project 

https://www.gov.uk/government/publications/community-learning-mental-health-

research-project 

Evaluation of Community-Based English Language provision pilots 

https://www.learningandwork.org.uk/resource/evaluation-of-community-based-

english-language-cbel-provision-pilots/ 
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